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Among the other foreign influences which were increasingly learner-oriented was
the increasing attention to education for the deaf, blind, crippled, and feeble-minded.
After a visit to France in 1816, Thomas H. Gallaudet helped to establish a school for
the deaf in Hartford, Conn, in 1817, and state schools for the deaf appeared as early as
the 1820s. and 1830s. Also from France came the stimulus to education for the blind,
through the efforts of Dr. Samuel Gridley Howe, who helped to establish the Perkins
Institute for the Blind in Boston in 1832. The study of feeble-minded children was a
part of Edouard Seguin's work in France and Gallaudet's work in the United States.
The first state institution was the Massachusetts School for Idiotic and Feeble-minded
Youth in 1851. Private schools for crippled children were established in New York in
the 1860s.
In the regular common schools the introduction of drawing, music, and physical
education was intended to enliven the curriculum beyond pure literacy, piety, and
patriotism. By the 1860s some schools in Boston, New York, Philadelphia, and cities of
the West were beginning to include drawing. The teaching of drawing was influenced
on one hand by the practical interest in mechanical drawing for its uses in commerce
and industry and on the other hand by the psychological desire to develop children's
manual and physical skills along Pestalozzian lines as a means of developing their
individual capacities. In the 1830s and 1840s Lowell Mason wrote instruction manuals
for music teachers and persuaded the Boston public schools to introduce music into
the system, whence the idea spread to other cities. Physical education in the form of
calisthenics, exercises, and playground activities began to appear in schools in the
1850s and 1860s, and some educators became interested in the study of hygiene and
physiology under pressure from antialcohol and antitobacco reformers.
By and large the long-range interest in a learner-oriented education depended
upon the rise of specialized institutions of teacher education. So long as children were
viewed as miniature adults who simply had to be poured—or hammered—into the adult
mold there was little reason to study the child, his distinctive characteristics, his stages
of development, or his learning processes. When discipline—mental, moral, or intel-
lectual—was the chief end of education, there was little reason beyond efficiency to be
concerned with classroom management or pedagogical methods. When religious ortho-
doxy was the chief qualification for a teacher, teaching competence could easily be
measured by the clergy and required little pedagogical training.
But when childhood came to be viewed as a valued period in the total lifespan of
human development, when differing individuals began to be viewed as warranting
individual study, and when unprecedented numbers of children began to pour into the
public schools, then teacher education began to be considered a worthwhile field of
professional study, important and desirable in its own right. To be sure, the pre-
dominant hold of the ideal of discipline and the preoccupation of the several dis-
ciplines of knowledge with their own substances virtually left teacher education to
those concerned with elementary education and younger children. Such persons were
generally on the low end of the academic totem pole. So teacher training was widely
ignored or neglected in the regular colleges and universities, because it was viewed as
fit largely for the teachers of small children, and such teachers in a disjunctive system
did not need higher education themselves.

